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Visit from Holland 30.10.17 - Questions and Answers 

 

Main question: 

 

Q:  To what extent is the view on inclusive education in Iceland reflected  

in the implementation of the curriculum at school level? 

A:  

 National Curriculum  

o The educational policy, as detailed in the National Curriculum Guide of 

2011 for the three school levels, rests on six fundamental pillars: 

literacy; sustainability; health and welfare; democracy and human 

rights; equality; creativity. The Guide emphasises that all learners have 

equal study opportunities and a chance to select subjects and learning 

approaches. 

o  All school activities should encourage a healthy lifestyle and take into 

account the differences in personality, development, talent, abilities 

and interests of each individual pupil, preventing discrimination of all 

kinds. 

 Implementation of National Curriculum 

o Municipal Curriculum 

o School Curriculum 

o Class Curriculum 

o Individualized Curriculum for disabled and SEN pupils 
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Sub questions: 

 

Q1: What policy has the Icelandic government described in terms of  

criteria, curriculum and testing and how is this policy implemented in the various types of 

education (PO, VO, WO)? 

A1:  

 According to the Compulsory School Act, assessment of learners’ results and 

progress should be a regular part of school activities. It serves to monitor whether 

learners fulfil the objectives laid down in the National Curriculum Guide and 

determine which learners may need special support. Assessment is not standardised 

between different schools and teachers. 

 Learners and their parents are entitled to information about assessments and the 

examinations in 4th, 7th and 9th grades. Upon completion of compulsory school 

education, learners receive a certificate recording their final-year assessment. 

 The 2015 PISA results (OECD, 2016b) show the average learner in Iceland scored 

482 in reading literacy and 488 in maths and 473 in sciences. This is lower than the 

OECD averages 

 The Directorate of Education conducts external evaluation for pre-school and 

compulsory schools and, since 2014, for upper-secondary schools. The purpose of 

external evaluation is to obtain an overall picture of each school’s activities or of 

specific aspects at any given time. External evaluation is based on the school’s 

internal evaluation report, a site visit, classroom observations in compulsory schools 

and interviews with the administrators, staff, parents and pupils’ representatives. 

 

Q2: How are teachers prepared to implement the government policy guidelines? 

A2: 

 Teacher shortage in Iceland.  The total number of students at university and doctoral 

level increased between 2007 and 2014 (16,851 in 2007; 19,163 in 2014), the total 

number of student teachers enrolled at the three universities offering teacher 

education programmes decreased – in compulsory teacher education (937 in 2007; 

610 in 2014) and pre-school teacher education (376 in 2007; 194 in 2014). In 2014, 

177 students registered for a master’s degree in compulsory school teacher 

education and 94 students for a master’s degree in pre-school teacher training 

(Statistics Iceland, 2016). 

 

 In 2015, the proportion of licensed teachers was 94.6% in compulsory schools and 

29.4% in pre-schools. 
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 The law in Iceland requires a 180-credit bachelor’s degree and a 120-credit master’s 

degree to gain a licence to teach in pre-school, compulsory school and upper-

secondary school. A teacher education programme in special education has been 

provided since 1974. It is currently offered as an elective study at master’s level at 

the University of Iceland. In 2014, 79 registered students attended university in 

Iceland for a master’s degree in special education teaching (Statistics Iceland, 2016). 

 

 

 Formal induction or a structured support phase for newly qualified teachers does not 

exist in Iceland. Some municipalities and some upper-secondary schools provide 

informal support. New teachers may be given less teaching hours than other teachers 

for the first year in compulsory level only. A range of funds are available for 

professional development at the different school levels and teachers may travel 

abroad to access professional development opportunities. 

 

Q3: How is the policy made visible in practice? 

A3:  See A2 

 

Q4: What are the experiences of teachers, students and parents in terms  

of criteria, curriculum and testing? 

A4: 

 There is general agreement on the policy on inclusive schools, so the policy itself 

is justified, school administrators and staff feel that the implementation is not 

sufficiently managed or funded 

 

 An evaluation of the implementation of inclusive education policy 2015 showed: 

o  They found that there was general agreement with the ideology of 

inclusive education, but many stakeholders felt the need for more 

resources, improved professional development and support for schools, 

as well as more research to enable effective implementation.  

o A key finding was that there appeared to be many different 

understandings of inclusive education – hence the urgent need for further 

clarification of this policy 

 

 In particular, many teachers express the view that inclusive education leads to 

additional workload. Furthermore, teachers did not feel adequately equipped to 

deal with the demands arising from greater diversity in the classroom 
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 There is a need to address the ‘grey areas’ around the roles and responsibilities of 

the Ministry and Municipalities in this key area of work which, at its heart, 

requires co-operation and collaboration at all levels. 

 

Q5: Which ingredients of inclusive education in Iceland can be a source of inspiration for 

the effective execution of inclusive education in the Netherlands? 

A5:  

 Build a strong sense of community and a policy goal of providing high-quality 
education for all learners.  

 Get the nation, local and schools to understand the benefits for all of a diverse 
society and diverse education system. 

 Build a strong foundation of legislation and policy that is in line with international 
conventions relating to learners’ rights. 

 Every study programme and every course unit has to be assigned to the National 
Quality Framework level through a certification process. 

 Strong training of individual school team members , teacher education, lifelong 
learning proposals and opportunities for personal development which suits Inclusive 
Education 

 Strengthen the possibilities for developing shared school team competences  

 Build up high expectations for all pupils amongst at all school levels 

 Strengthen pupils access to good teaching materials that suit their needs 

 Give students louder voice in school level decision making, as well as decision making 

about their learning programmes 

 Enhance collaboration in operation within and across system levels 

 Build up funding mechanisms which support successful implementation of the policy 

of inclusive education 

 Etc. 

  

 

 


